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Abstract
Teacher identity is one of the key factors influencing the form and quality of educational processes. The aim 
of our literature review is an analysis of research on teachers’ narrative identity in primary and secondary 
education. We used the Web of Science database and selected studies from 2010–2020 in English. The 
analysis shows that the area of teacher identity can be viewed from the points of personal and professional 
identity and their interplay. The data about teacher identity were collected mostly as narratives showing 
teachers’ experience of their profession and their selves. Professional identity is investigated in terms of diversity 
in classroom discourse, curriculum, and professional development. Research on a teachers’ personal identity 
focuses primarily on gender, parenting, sexual orientation, ethnicity, culture, political orientation, and national 
identity. The study illustrates an interplay of professional and personal identity.
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Teacher identity is formed and reformed by the stories teachers tell and that 
they draw upon in their communications with others (Beijaard et al., 2004).
Connelly and Clandinin (1999) developed the narrative term “stories to live 
by,” referring to “a narrative way of thinking about teacher identity [that] 
speaks to the nexus of teachers’ personal practical knowledge and the 
landscapes, past and present, on which teachers live and work.” The temporality 
of individuals’ experiences combined with the social networks in which they 
have worked and lived shape who they are and who they are becoming 
(Schaefer & Clandinin, 2019).
 Based on these premises, we decided to analyze the personal and professional 
landscapes of teachers’ identities as portrayed in their narratives. The goal  
of this study is to review current research on narratively constructed identity 
by teachers. This study reveals “stories to live by which denote teacher identity” 
(Li et al., 2019, p. 293) and thus contributes to the special issue answering the 
question of how identities of teachers are constructed, specifically in personal 
interactions and professional interactions, including staffroom interactions.

Teacher identity in narrative construction

With respect to narrative studies, we focus on identity as a social construct; 
however, this approach has taken a number of different routes (cf. de Finna, 
2003). We chose to examine narrative identity based on a research project 
focused on narrative identities in alternative education (footnote 1). Ricoeur’s 
(1991) use of the adjective “narrative” enriched the analytical approach to 
identity. In our research project, we rely on the concept of narrative identities 
as more situational or “episodic” (Holler & Klepper, 2013), and we examine 
them in relation to teachers. Identity is not a single stabilized entity that 
teachers acquire at some point in life; instead, one might enact distinct 
identities throughout various stages of life and through the disparate contexts 
one traverses (Park & Schallert, 2018) or even through dialogues during 
different situations within a day (Akkerman & Meijer, 2011). Identity is an 
ongoing process, and it changes its form (Alsup, 2006; Beijaard et al., 2004). 
Thus, teacher identity is dynamic, multifaceted, negotiated, and co-constructed 
(Edwards & Burns, 2016), as are the identities of other participants in 
education. While identity has been conceptualized differently, “what these 
various meanings have in common is the idea that identity is not a fixed 
attribute of a person, but a relational phenomenon” (Beijaard et al., 2004,  
p. 108). “Narrative approach to identity shows that teacher identity derives 
from the sociocultural orientation, emphasizing the multiplicity, discontinuity 
and social nature of identity” (Schutz et al., 2018, p. 186). When focusing on 
life in schools, the situational aspect of teacher identity plays a role. 

KATEŘINA LOJDOVÁ, KATEŘINA VLČKOVÁ, JAN NEHYBA



115

 If researchers take into account the situational aspect of identities, they 
usually assume that the main focus should be to observe how the participants 
in interaction are oriented toward one another and one another’s categories 
“here and now” (Törrönen, 2014). A lifelong series of these “here and now” 
moments construct a teacher’s lived experience and could be investigated 
narratively. 
 Identity is constructed in interactions; it is also constructed narratively  
in teacher speech referring to these interactions. Narrative identity might be 
conceptualized as a co-construction of reality (cf. Riessman, 1993). Emerging 
research on teacher identity in the last two decades is shifting from the 
traditional notion of teachers as professionals who acquire predefined 
professional standards to teachers as whole persons and agents who make 
sense of themselves and their teaching practices (Korthagen, 2001). Current 
research focuses on aspects of teacher identity constructed in their narratives 
such as gender or subject matter. There is a lack of synthesizing research. 
Therefore, our analysis leads to an overview on professional and personal 
teacher identities constructed in teacher narratives as these identities impact 
student learning (Schutz et al., 2018).

Methods1

The research question for the literature review was: What factors influence 
the identity of teachers in published narrative research from 2010 to 2020?
 For the literature review, the Web of Science (WoS) database was used, 
and research studies in English from 2010 to 2020 were collected.  
The keywords narrative research AND identity were entered in combination with 
AND education (area 1), AND teachers (area 1), AND directors/principals (area 2), 
AND pupils/students/learners (area 3), AND parents (area 4). Due to the large 
number of resources, we subsequently focused only on narrative research  
of teachers in primary and secondary education. The teachers’ identities  
were not specified as only for private schools or for the Czech Republic, but 
for education in general.

1 This review study of teachers’ identities is a part of our research on Narrative identities 
of participants in education at private alternative schools (project No. GA20-12828S) 
funded by the Czech Science Foundation, in which we map the identities of participants 
in Czech alternative education within the area of narrative research. In that project, 
we focus on the narrative research of teachers, student teachers, school principals, 
pupils, and parents.
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 A total of 558 studies from a direct search on the given keywords narrative 
research AND identity AND teachers were found, and another 174 studies were 
found with the keywords teacher identity AND narrative. From these studies, 
470 studies were excluded after the title and abstract were examined. Studies 
were included that reported on teachers focused on primary and secondary 
education. Studies focusing on teachers in pre-primary and tertiary education, 
on teachers in their pre-service phase, and on educators outside of the context 
of formal education were excluded (see Figure 1). In terms of the pre-service 
phase, studies about in-service teachers referring to their pre-service phase 
were included. Studies that did not discuss the identity of the teachers were 
excluded. Some, for example, discussed the identity of other actors in 
education, such as students. In total, 262 full texts of studies were read,  
and 87 studies were analyzed in detail.
 The research studies were qualitative; the keyword qualitative was found 
in 28 abstracts. In terms of research methods, the keyword “interview” was 
found in 62 abstracts. The aims of these studies were mostly to explore  
how teachers negotiate their identity: explore professional identity 
development”; “negotiate identity”; “examine lived experiences’’, “provide 
insights into teachers journeys”; “investigate second/foreign language 
teachers’ translingual identity development”; “explore cultural knowledge 
and lived experience in pedagogical practice”; “describe memory and life 
story process engaged in by teachers”. The studies also investigated the effects 
of phenomena on teacher identity and teachers: “investigate the effects that 
a changing world and precarious job conditions can have on newly qualified 
teachers’ sense of engagement”; “analyze training implications”; and 
“investigate emotional demands on teachers.”
 Factors forming the identity of teachers were extracted from the analyzed 
studies. These factors were then divided into two categories: professional  
and personal. “Professional” refers to the professional career of teachers. 
These factors are exclusive for the teaching profession, e.g., classroom 
discourse or professional development of teachers. “Personal” factors are 
factors not directly linked to the teaching profession, such as gender, ethnicity, 
or parenting experience.
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Figure 1
Sample for the literature review 

 
 

Publications searched for in the WoS database 
by keywords: narrative research/inquiry AND 
identity and teachers, teacher identity and 
narrative (n = 732). 

 

Publications that were discarded after 
critical reading because they did not 
meet the defined criteria (n = 175). 

 

Publications that met the defined criteria 
were included in the review study and 
thoroughly analyzed (n = 87). 

Publications discarded after examining 
the title and abstract (n = 470). 

 

 Publications that, according to the abstract, 
seemed relevant, and so their full text was 
found and read critically (n = 262). 

Stories of professional identity

Stories of professional identity consist of teachers’ narratives focused on their 
professional lives. Teacher identity is formed through integrating a number 
of sub-identities flowing from different working contexts and professional 
relationships. Teachers tell stories about their professional life and themselves 
within this context. In this chapter, classroom discourse appears to be an 
important source of teachers’ narrative identity, followed by curriculum 
matters; finally, the phase of professional development is mirrored in teachers’ 
narratives.
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Diversity in classroom discourse portrayed in teachers’ stories
The call for papers of this monothematic issue of Studia paedagogica cites 
Foucault’s assumption that social phenomena are constructed from within 
discourses. We would like to start with classroom discourse as an area in 
which teachers construct their identity in their narratives. Teacher identities 
are multiple, fluid, and dynamic, emerging in interactions in one important 
discursive space of their lives: the classrooms where they converse with 
students ( Juzwik & Ives, 2010). In the critical education perspective, classroom 
discourse includes issues related to social justice such as the ideas of equitable 
redistribution and knowledge (Salvador & Kelly-McHale, 2017). 
 Classroom diversity is an important issue within the classroom discourse, 
as our review revealed. In their narratives, teachers may express problematic 
issues of student diversity in relationship to their own professional identity. 
Wagner and Hu (2020) showed that teachers found that the diversification  
of Luxembourg society led to diverse classrooms. This classroom diversification 
was linked to a fear of marginalization—that by giving other cultures and 
languages too much importance and space, it was possible to lose one’s own 
cultural traditions and thus identity. Thus, these teachers’ identity was 
connected with their own cultural traditions. In fact, classroom diversity  
might be a transformative power for teacher identity. In their narratives, 
teachers refer to their students’ otherness (racial, socioeconomic, sexual 
orientation), which leads to a naming Self-Other relationship. Thus, through 
the diversity of their students, teachers think about themselves. Diversity 
requires Self–Other transformation, especially in the field of emotions.  
In order to teach, teachers need to understand the emotions that support  
their identity and the identity of their students. Keith (2010) explained that 
black and white racial identity in schools revealed different emotional paths 
that must be taken before people can understand themselves and one another. 
Another category that the teachers in the research by Wagner and Hu (2020) 
used to differentiate among themselves and their students was their sociocultural 
background. They referred to the social environments of their students to 
explain their behavior and their performance at school. The investigated 
teachers relied on concepts of identity and culture. They established a specific 
connection between the development of identity and the fact of being rooted 
in a cultural and linguistic tradition (Wagner & Hu, 2020).
 In the reviewed studies, we can identify the interplay between racial identity 
and teachers’ commitments to social justice. Racial identity is defined as the 
significance and qualitative meaning that individuals attribute to their 
membership within a racial group (Livingston et al., 2020). Regarding teachers’ 
black identity, in the narrative of a black teacher in a southwestern U.S. urban 
middle school by Zhu (2020), the teacher improved her students’ academic 
performance by confirming the funds of their identities – she brought her 
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students’ community cultural wealth, such as rap, police brutality, immigration, 
and legal issues, into her classroom. In examining the relationship between 
racial identity and classroom discourse, Zhu (2020) suggested that this  
black teacher’s story could inspire more urban teachers to reflect on their 
professional identities and repertoires of instruction; for instance, this 
teacher’s culturally responsive pedagogy might act as a powerful lens through 
which urban teachers could examine sociopolitical discourses contributing 
to the “achievement debt.” 
 Classroom diversity may be a challenge for the construction of teacher 
identity where the racial and sociocultural contexts of teachers and students 
differ; on the other hand it may be a source of justice-oriented pedagogy,  
by drawing on students’ community cultural wealth, funds of knowledge,  
and funds of identity in teaching where the racial and sociocultural identity 
of teachers and students is close.
 Student disabilities represent other fields of classroom diversity. Franklin 
(2017) focused on a disability-as-deficit model that labels those students  
who receive special education services as somehow less, as outside the norm, 
as others. In his autoethnographic exploration, he explores the intersection of 
sibling (a brother he has with Down syndrome) and special educator knowledge. 
He explains how his teacher knowledge creates his identity differently than  
the identity of his colleagues. Inclusive education is brought into practice 
through teacher identity. Naraian (2016) discovered a dilemma in interviews 
with teacher educators in the U.S. working towards inclusion: should they 
consider themselves special educators, inclusive educators, or general educators 
– or all three? This study disclosed that learning needs formed the pivot around 
which educators established their sense of competence and professional self-
worth, thereby reinforcing the boundaries for different kinds of learning spaces. 
 Classroom diversity in terms of LGBTQ students was researched by Smith 
(2018). Teachers used the phrase “all students” as a mechanism to include 
LGBTQ students in their professional narratives without naming them and 
their particular needs.
 The classroom diversity issues discussed are manifested within classroom 
discourse and seem to be a vital force for teacher identity construction. 

Subject-matter portrayed in teachers’ stories
In terms of curriculum and subject matter, teachers of science (Lutovac & 
Kaasila, 2019; Murphy et al., 2017; Novelli & Ross, 2017), physical education 
(Fadale & Powell, 2017; Landi, 2018), arts (Kraehe, 2015) and most of all 
second languages (EFL) have been researched (Ahn, 2019; Aneja, 2016; Avalos-
Rivera, 2019; Lieva, 2010; Liu & Xu, 2013; Loo, 2018; Pennington, 2016; 
Raman & Yiğitoğlu, 2018; Torres-Rocha, 2017; Trent, 2017; Wolf & de Costa, 
2017). Although we studied many papers in this category, in terms of our 
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research project based on the field of humanities and an extensive body of 
literature in this field, we illustrate only the example of languages in this article. 
It is not a coincidence that language teachers have been researched in terms 
of their identity, partly because research into teacher identity has found that 
identities are performed through a combination of language features (Poole, 
2020). According to Pennington and Richards (2016), a person’s identity as  
a language teacher relates to the person’s language background and language 
proficiency. For EFL teachers, transnationalism seems to have been paramount 
to enacting identities. For example, in the life stories of teachers who have 
experienced migration moves between Mexico and the U.S., while living in 
the U.S., a teacher seemed to be well aware that it was important to preserve 
his Spanish language; when he decided to leave the U.S., he made an effort to 
maintain social, cultural, and linguistic connections with the U.S. to preserve 
the transnational identity he had constructed as a result of his passages in  
both contexts (Mora Vázquez et al., 2018). Also, the subject and content of 
instruction, the methods and approaches to teaching, and the students and 
specific context in which one teaches are important factors influencing  
teacher identity (Pennington & Richards, 2016). As for students, the narrative 
analysis of an English teacher by Avalos-Rivera (2019) revealed that students 
played an important role in his professional identity negotiations. He presented 
his ability to construct a friendly relationship with his students as essential  
in legitimizing his position as a teacher. Construction of teacher identity  
in curricular conversations with students in the classroom is vital, but identity 
is also constructed in other social spaces (e.g., teachers’ staffroom, lunchroom 
conversations with colleagues, research interviews) where curriculum might 
be a topic ( Juzwik & Ives, 2010).
 Identity also depends on whether the teacher is a native speaker or a 
nonnative speaker. For native speakers, accent matters. In the research by Aneja 
(2016), one of the teachers mentioned that “British accents were fashionable 
in China decades ago and American accents are becoming increasingly common 
and Australian is definitely no good.” Identity is co–constructed with other 
sub-identities, such as race, socioeconomic class, and country of origin. This 
complicates the native–nonnative dichotomy (Aneja, 2016). A teacher’s identity 
as a nonnative English speaker in a study by Avalos-Rivera (2019) clashed with 
some of his students who, thanks to their privileged access to cultural capital, 
had experienced English in ways that the teacher perceived as superior to his 
own. To compensate for this power differential, the teacher attributed his 
success in neutralizing student hostility to his participation in a competition 
in which he positioned himself as a leader. Therefore, in this teacher’s story, 
his professional identity was successfully negotiated as he engaged in relevant 
social practices with his students. These practices, although not connected 
to English teaching, allowed the teacher to gain his students’ respect.
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 In the narrative research of EFL teachers in China by Poole (2020), there was 
tension between Chinese and English professional identity, conveyed in the 
frequent use of the conjunction ‘but’ in the researched teacher’s narratives.  
In this case, the teacher’ s decision to enter the teaching profession was based on 
strong personal reasons rather than a more pragmatic decision to teach English 
for its perceived symbolic capital. Reasons for entering the profession may play 
a role in teacher identity construction, not only in second language teachers. 
 Rahimi and Bigdeli (2014) interviewed EFL teachers in Iran. The results 
revealed nine role identities: teacher as vendor, teacher as entertainer, teacher 
as motivator, teacher as expert, teacher as learner, teacher as socializer, teacher 
as reflective practitioner, and teacher as collaborator. It was also revealed that 
participants invested in the role identities that were supported by positive 
feedback from others. The role of others is crucial for teacher identity; positive 
feedback for teacher identity construction was also found by Trent (2017). 
 Teacher identity interplays with teaching practice. For foreign language 
teachers, code switching might be an example. Raman and Yiğitoğlu (2018) 
found that teachers were taking multiple identity positions when justifying 
their code-switching practices, i.e. their personal identities, non-native English 
teacher identities, language learner identities, and linguistic identities.  
Qin (2019) examined how curriculum became a resource for identity in one 
ESL classroom. The ESL teacher narrated her journey into teaching as an 
instructional example and performed a dominating teacher identity rhetorically 
portrayed in a morally positive light.
 In spite of the fact that classroom context is more important than school 
context for a teacher’s identity construction ( Juzwik & Ives, 2010), the broader 
educational context also matters. Educational reform seems an influencing 
factor for teacher identity. Turvey et al. (2012) described a standards-based 
reform experienced by teachers and their students in connection to the identity 
of both. As for teachers, Wee Teo (201) captured a schoolteacher who 
described the curriculum reform as “walking a tight rope.” De Villiers (2016) 
introduced educational reform and the way that the new school curriculum 
served as an impetus for professional development for teachers.
 Identity construction within a Catholic school in Australia shows how 
school context matters (Sultmann & Brown, 2019). However more focused 
on curriculum reform itself, Liu and Xu (2011) examined the complexity of 
teacher identity in the broader context of a reform in which teachers had to 
reconcile conflicting selves. Bechard (2017) captured the autobiographical 
narrative of identity shift caused by transformative moments in international 
teacher travel experiences in sociopolitical changes in context, especially 
demographic shifts, with increasingly diverse learners, curricular mandates, 
high-stakes accountability, technological advancements, and globalization. 
As the educational environment evolves, so must teacher identities. 
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 Although focused only on EFL teachers, several areas of identity 
construction in teachers emerged that could also be found in other subject 
matters. Avraamidou (2014) synthesized the findings of 29 empirical studies 
on teacher identity within the field of science education. Studying teacher 
identity within reform recommendations, conducting life-history studies, and 
examining teacher identity enactment in school classrooms happened in 
science classrooms as well as in language classrooms. With respect to 
curriculum differences, teacher identity is co-constructed with different actors 
from the micro-social level of the classroom to the macro-social level of 
educational policy (e.g., educational reform). 

Professional development of teachers portrayed in teachers’ stories

Teaching practice periods and in-service experiences appear to be highly 
influential for identity development (Anspal et al., 2012; Dreon & McDonald, 
2012). Trent (2017) offered an in-depth analysis of the experiences of two 
teachers during their initial year of full-time teaching in Hong Kong schools. 
Teacher identity construction was captured in two very different experiences, 
as one teacher justified and reaffirmed her determination to pursue a career 
within English language teaching and the other made the decision to leave 
the teaching profession. The ref lected positive experiences of lesson 
observation by the principal of the teacher who remained in the profession 
stand in contrast to that of the teacher who left the profession. The teacher 
who left rejected the principal’s preferred mode of teaching as “too boring” 
in contrast to his own preferred “interactive approach” to teaching. Schaefer 
(2013), in a study based on autobiographical narrative inquiry, showed how 
important the lived experiences of each individual are and how important 
the stories are that bring beginning teachers to the profession or lead them 
out of the profession. Teachers have two important stories: “stories to live 
by” and “stories to leave by,” which are associated with leaving or staying at 
the school (Schaefer, 2013). If the teacher stays at the school, narratives as 
experienced teachers or even veteran teachers develop. 
 One important topic in the phases of teacher development is the stage of 
novice or beginner teacher identity (Craig, 2014). Novice teachers often 
undergo an identity shift from learner to teacher. Novice teachers in the study 
by Huang et al. (2019) experienced four processes related to their beliefs in 
their teaching work: 1) confirmation, during which the novice teachers 
strengthened their prior beliefs, 2) realization, which refers to the process 
during which the novice teachers became more fully aware of or developed  
a new belief in teaching, 3) disagreement, which took place when the novice 
teachers rejected their previously held beliefs; and 4) elaboration, during which 
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the novice teachers deepened and expanded their existing beliefs by adding 
in new dimensions. For novice teachers, the gap between theory/beliefs and 
practice is often discussed. Schatz-Oppenheimer & Dvir (2014) showed how 
to help resolve the gap between fantasy and the professional reality of novice 
teachers, which is how “stories to live by” are supported. Golombek and Klager 
(2015) showed how imagining different perspectives in teaching is a way to 
support the creation of a new identity for a novice teacher. Another important 
way to support “stories to live by” is to support a beginning teacher’s identity 
through diverse emotionally significant relationships in the micropolitical 
context of the school (Uitto et al., 2015b) or institutional support in providing 
opportunities (Huang et al., 2019). Former teachers or mentors seems to be 
crucial for novice teachers’ construction of identity. In their written narratives, 
almost all 342 teachers in one study (Cardelle-Elawar & de Acedo Lizarraga, 
2010) mentioned former teachers as a source of inspiration and role models 
to imitate in their current classroom practices.
 In a longitudinal study, Barkhuizen (2016) investigated the imagined 
identities of an English teacher in New Zealand in the pre-service phase and 
compared these with the identities she had negotiated in her teaching practice 
nearly nine years later. During her teaching practicum, she was mistaken for 
a cleaner in the kitchen because of her Pacific Island (Tongan) appearance. 
This incident is what she remembers most about her practicum experience. 
The change of identity in this case is shifted from a desire to teach immigrants 
to teaching mainly white and international students in a privileged school  
in a high socioeconomic suburb of Auckland.
 Another challenge for novice teachers might be educational reform, as 
the story of a young teacher by Liu and Xu (2011) revealed. The teacher felt 
“included in” and “excluded from” the community; the authors showed how 
this teacher coped with an identity crisis in the midst of educational reform. 
This research created a portrait of a teacher’s identity experience in, through, 
and beyond the community. The story recounted a critical incident that led 
to the teacher leaving the community.
 As for practicing teachers, Kauppinen et al. (2020) found in their narrative 
research that in-service training plays a role in the construction of professional 
identity. The education program for in-service teachers affected the pedagogical 
thinking and professional orientation of all participating teachers in some 
way. In the narratives, the teachers’ identities were transformed or strengthened 
mainly by the adoption of new or cultivated ways of planning, implementing, 
and evaluating innovations in instruction. In contrast, only small changes 
emerged in the teachers’ pedagogical mindset and professional orientation. 
These teachers could not rid themselves of the various defenses that regulated 
their actions both in the education program and in the classroom (Kauppinen 
et al., 2020).
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 In-service training may have different landscapes, such as the teacher-
scientist partnership in the western U.S. (Giamellaro et al., 2020). The teachers 
were at first the learners and then became the teachers/narrators. Even though 
the teachers highly valued their experiences with the scientists, they generally 
did not bring them back to the classroom as independent stories. In this case, 
the teachers’ narratives were based heavily on the scientists’ narratives. Thus, 
teacher identity and teaching practices are interconnected. Another example 
of an in-service training landscape is that teachers who held a positive attitude 
toward their professional identity are more autonomous in their teaching 
practices than those with a negative attitude (Qian & Huang, 2019). 
 Educational experience is not the only significant factor for identity 
construction of in-service teachers. Besides learning in training courses, 
teachers learn through their life experiences within the schools. Public school 
teachers share narratives in the workplace to understand their identities in 
the changing educational system (Gilmore & Kramer, 2019). Conway and 
Hibbard (2018) focused on the micropolitical landscape of the school in 
teachers’ narratives. Metaphoric models were used to describe participants’ 
salient roles in the micropolitical landscape, sometimes defined by relationships 
with administrators, teachers, parents, or students. 
 Besides learning in the workplace, leaving the workplace for a while, 
especially in terms of an international experience, is also vital for a teacher’s 
identity and professional development. Ospina and Medina (2020) researched 
a group of visiting teachers in the United States in terms of the benefits from 
their intercultural experiences and the challenges they faced. For benefits, 
teachers mentioned that the visit helped them build a good rapport with 
students, which affects the teachers’ self-esteem. However, culturally different 
educational contexts also bring challenges. It appears that some school districts 
made efforts to support international educators by assigning a mentor, although 
those efforts were not structured enough to provide sufficient support and 
guidance to the mentees (Ospina & Medina, 2020). How the cross-cultural 
teaching experience of a Chinese beginning teacher in Singapore influenced 
the development of his professional teacher identity was captured in the 
narrative study by Yip et al. (2019). The main challenges to the teacher’s identity 
in cross-cultural teaching according to this study are: identity confusion; 
adjusting to the local environment, standards, and pedagogy; stress and fear. 
 Prout et al. (2020) explored the unique nature of narrative research in 
fostering intra-personal transformation of veteran teachers in Australia. The 
author, as an experienced teacher and teacher educator himself, revealed 
transformative moments for participants and for the researcher himself within 
narrative research, especially during moments of nonverbal communication. 
Narrative research seems to be a strong tool for capturing participants’ identities 
during their professional lives as well as the identities of the researchers. 
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Stories of personal teacher identity

Teacher identity, as shown in the analyzed studies, is influenced by many 
personal and cultural factors like gender, age, sexual orientation, parenting, 
ethnicity, culture and language, national identity, political orientation, religion, 
and emotions. 

Gender portrayed in teachers’ stories

The main topic in the area of teachers’ gender identity is that women are 
often under-represented in secondary school headships. For example, Smith 
(2012) reported that a third of secondary headships were held by women in 
England and Wales. Based on questionnaires and interviews, she described 
the differences of female and male student teachers’ professional aspirations 
at a UK university (Smith, 2014). Whilst there was commonality in interest 
in subject leadership and teaching- and learning-oriented roles such as 
Advanced Skills Teacher, women were more likely than men to aspire to the 
post of Special Educational Needs Coordinator, and men were more likely 
to aspire to the most senior posts, especially headship. Whilst both showed 
awareness of the challenging aspects of management, men were more likely 
to perceive the advantages and to envisage themselves as headteachers. There 
was also a difference in the ways in which men and women constructed 
teaching and leadership (Smith, 2014).
 Smith (2012), using life history interviews with 40 secondary school female 
teachers in all stages of their professional careers in the UK, looked at the 
main factors affecting their career decisions and drew up a typology of female 
teachers’ approaches to career, identifying two types: those who defined their 
teaching career as self-defined and planned, and those who saw their career 
paths as defined by external factors, where the circumstances of their lives 
and jobs (available opportunities, limitations, level of support from others, 
fate, chance events, family responsibilities, partner’s attitude, and so on) 
framed their decisions, and in some cases, stymied their potential progress 
(Smith, 2012). The external factor type of woman used passive language, 
compared to the self-defined type. Smith (2012) reported women’s lives as 
characterized by conflict and contradiction. Women negotiated life and career 
decisions within the limitations of their lives, both conforming to and 
opposing the constraints on their freedom. The ways in which they conformed 
or resisted varied according to the particular context of their lives. In Smith’s 
(2011) research, 10 head teachers spoke very positively about their roles, while 
the other 30 women teachers interviewed were adamant that they would not 
consider headship as a career option. 
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 Smith (2012) found that the women’s rejection of headship was based for 
the most part on a set of perceptions of headship that discouraged them from 
aspiring: “It was seen as inevitable that the headship role would take teachers 
out of the classroom, away from children, so compromising their pupil-
centered values. It was seen to require an ability to be tough, which entailed 
isolation and loss of popularity, and it was seen to involve dull, uninspiring 
work, dealing with bureaucracy and finance. Finally, it was seen to impact 
negatively on one’s home and family life.” Many of the women who were 
adamant that they would not consider headship said they would consider it 
if the school leadership culture were more in harmony with their values and 
preferred ways of working. These results show that female headship rejection 
is not a simple matter of lack of ambition or self-belief, as some previous 
studies had suggested. 

Sexual orientation portrayed in teachers’ stories

Some of the most significant research about LGBTQ teachers emerged in 
the 1990s (e.g., Griffin, 1992; Jennings, 1994), providing nascent understandings 
of the conflicts that LGBTQ teachers negotiated between their personal and 
professional identities. The personal identity of teachers is connected to their 
sexual orientation, which can cause tensions, as teachers often invest much 
of themselves in their work, blurring boundaries between the public and 
private (Llewellyn & Reynolds, 2021). Many teachers share details of their 
lives as a way to build LGBTQ rapport with students, but this is often denied 
LGBTQ teachers as a “heterosexual privilege.” Many LGBTQ teachers 
experience pressure to be role models for young people (Neary, 2013), despite 
the fact that young people do not commonly look to teachers to be role 
models. LGBTQ teachers are particularly aware that their silence adds to the 
underlying heteronormativity in society (Endo et al., 2010). 
 Queer teachers’ identity is a substantive topic of teacher identity; we can 
find many articles about this topic. Endo et al. (2010) pointed out that very 
often queer sexual identity is separate from the teacher identity. Landi (2018) 
formulated some recommendations for queer physical education. Lander 
(2018) reported on queer English language teachers in Columbia and their 
image in society. Bracho and Hayes (2020) studied literature on gay teachers 
of color and reported that rectifying their image requires queer colored 
educators to examine their experiences within the intersections of race, gender, 
class, and other dimensions of identity. 
 To sum up, LGBTQ teachers often report developing strategies that protect 
their professional identity, one of which is building a super-teacher identity 
as a means of deflecting attention from their sexuality (Endo et al., 2010). 
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Because they are good teachers, they have not experienced any discrimination, 
but they fear discrimination because of potentially systemic, rather than overt, 
homophobia (Msibi, 2019). In their own view, they have to work harder to 
prove their worth and build an identity that would be difficult to criticize 
(Msibi, 2019). Therefore, these teachers construct the identity of a hard-
working teacher to compensate for a perceived deficit in mainstream sexual 
orientation and a sense of difference that could lead to a devaluation of their 
value in the eyes of others. The super-teacher identity displays a hyper-
professionalism (Llewellyn & Reynolds, 2020). As well as adopting a “super-
teacher” position, further strategies include adjusting the personal information 
they share and the language they use (Llewellyn & Reynolds, 2021). LGBTQ 
teachers demonstrate agency and resistance and to some extent it is positive; 
however, its status primarily serves as protection against being viewed as an 
outsider or against expected failure.

Parenting experience portrayed in teachers’ stories

Using the example of a teacher and head teacher, Li et al. (2019) showed how 
his relationship to his son is mirrored in his teaching concepts. The research 
teacher reported that he failed to communicate with his son when he spoke 
with him as a parental authority and told him why he should do something. 
When he started treating his son as an equal being, his son shouldered his 
own responsibility. At that moment, the teacher felt deeply that the true 
meaning of education is to guide, not to control.
 Importance of the culture that teachers live in portrayed in teachers’ stories
Teachers also might report the importance of the culture that they live in, 
including their mother tongue. Wagner and Hu (2020) interviewed one teacher 
in Luxemburg who elaborated the metaphor of being “rooted in a tradition” 
when she spoke about her own experience, highlighting that her socialization 
was based on strong “roots” that are fixed in a stable tradition. The repetitive 
use of several strong metaphors, such as “roots”, “rooted”, and “not anchored 
in any culture” was obvious and seemed to reflect a strong emotional 
involvement and a tendency to essentialize identity, language, and culture.

Ethnicity portrayed in teachers’ stories

Zhu (2020) showed how teachers build identity in minorities and a (multi)
cultural context. If students have the same ethnicity as the teacher, teachers 
might try to emancipate students in the sense that if they managed, the 
students will manage as well (upwards social mobility); they focus on a caring 
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relationship and support minority topics in the lessons (e.g., social justice) 
and delimit themselves against neoliberal educational politics (Zhu, 2020).

National identity portrayed in teachers’ stories

Similarly, the importance of national identity was reported by teachers in 
different countries: American identity (Generett & Olson, 2020), Luxemburg 
identity (Wagner & Hu, 2020), and Mexican identity ( Johnson, 2020).

Political orientation portrayed in teachers’ stories

Teachers’ protest became a symbol of identity along the lines of a public leftist 
discourse ( Johnson, 2020). The politicization of teacher identity was obvious 
in Norway, where public narratives about teacher identity gave education 
policy a rather strong governing function, which Søreide (2007) called 
narrative control. 

Role of emotions portrayed in teachers’ stories

The perception of obstacles is connected the role of emotions in teacher identity. 
Emotions play an important role in shaping the working lives and identity of 
teachers (Keith, 2010; Kirk & Wall, 2010). The emotional dimension helps 
create the identity of novice teachers (Uitto, 2015a); or the identity of English 
teachers were created through emotional challenges (Wolff & de Costa, 2017). 
Giovanelli (2015) reported that despite feelings of anxiety and low self-
confidence, teachers felt that their teaching experience had been a positive one.
 This chapter showed several personal factors influencing teacher sub-
identities in their narratives. Clearly, who teachers feel themselves to be outside 
of their professional life is also crucial to their professional identity: gender 
and sexual orientation are linked to the value teachers perceive in themselves 
and how they position themselves in the profession; parental experience can 
be linked to the overall image of the teacher they want to be; and culture, 
ethnicity, national identity, and political orientation show how teachers define 
their identity to larger units.
 In terms of social networks, these factors can be found in a microsocial 
environment such as the family of the teacher and a macrosocial environment 
such as a national state or political party. Negotiation and reconstruction  
of teacher identity in these non-professional environments might not be as 
visible as in the classroom, but it might bring deeper understanding of who 
teachers are. 
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Discussion: The interplay of personal  
and professional teachers’ narrative identity

This issue of Studia Paedagogica covers the question of the identity construction 
of teachers. Our research question was: Which factors influence the identity 
of teachers in published narrative research from 2010 to 2020? What do stories 
of teachers tell us about their identity construction?
 First, we would like to emphasize that our analysis focused only on 
narrative research in teacher identity; a whole body of research on teacher 
identity was not within our scope (cf. Alsup, 2019; Schutz et al., 2018). 
Narrative research on teacher identity does not represent a coherent 
methodological approach; rather, it is a very diverse methodological practice. 
Research methods in this field consist of written and spoken narratives 
represented mainly by in-depth interviews (e.g., Cardelle-Elawar & de Acedo 
Lizarraga, 2010; Trent, 2017), but these methods are also combined with  
other methods, such as with participant observation of interviewed teachers 
(e.g., Prabjandee, 2019). These multi-method approaches might connect 
teacher identity with teaching practices and demonstrate the importance of 
teacher identity for classroom discourse and vice versa. Research in this 
qualitative field of study has in common small samples, even case studies  
or autobiographical studies (e.g., Schaefer, 2013). To compensate for small 
samples, in-depth data and longitudinal perspectives are present. To choose 
a case for a case study, specific criteria are used, e.g. teachers from minorities 
(ethnicity, race, LGBTQ community) or teachers within a certain phase of 
professional development or participating within a unique educational 
program. As a result, teachers from minorities and specific topics regarding 
teacher identity might be represented while the identity of mainstream  
teachers with mainstream teaching careers might be underrepresented in this 
research field. It is complicated to generalize research outcomes, as narrative 
research presents mainly unique biographies of teachers, but interpretation 
of the research could be broader. For example, in terms of social networks, 
the specific story of a Tonga immigrant in New Zealand being mistaken  
for a cleaner instead of the teacher (Barkhuizen, 2016) might represent the 
experience of being labeled as different by colleagues and what it means for 
teacher identity if the teacher “does not fit” into the collectively shared 
perception of a teacher.
 To analyze an extensive body of narrative research on teacher identity,  
we established two main categories of teacher identity: professional and 
personal. The title of the text speaks of identity between professional and 
personal. In the text, both spheres of identity are described separately, because 
this is the way that research is most often focused on them. In reality, however, 
these identities interact, as we will suggest at the end of the article.
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 Within these two categories of identity, several sub-identities emerged.  
In terms of professional identity, these sub-identities were connected with 
diversity in classroom discourse, professional development, and curriculum. 
For personal identities, they were gender, age, sexual orientation, parenting, 
ethnicity, culture, etc. Although described separately, it is obvious that these 
two categories of teacher identity interact. Construction of teacher identity 
might be viewed as a continuous interplay of these identities and sub-identities. 
As Wagner and Hu (2020) argued, both autobiographical resources (personal 
identity in our research) and professional identity, including teachers’ specialist 
knowledge, contribute to their self-positioning. Professional and personal 
identity can support each other or can be in conflict. An example of synergy 
between professional and personal identities was in the research by Li et al. 
(2019), in which the parenting experience of a teacher was mirrored in his 
teaching practice and deepened his professional reflection. By contrast, 
conflicts between personal and professional identities might appear in  
LGBTQ teacher identity (Bracho & Hayes, 2020). For other teachers, the 
synergy or conflict of sub-identities might work differently. For our theoretical 
framework, it is important to perceive teacher identity as a result of the 
interaction of different professional and personal identities. This construction 
of identity is not finished; rather, it is permanently co-constructed in 
professional and personal biographies. Regarding the title of this article, 
teacher identity seems to be a unique quality that lies between personal  
and professional identity and is also an outcome of their potential synergy  
or conflict. As we define identity as a relational phenomenon, social networks 
in personal and professional life represent a field of teachers’ identity 
construction. One of the key social networks for construction of teachers’ 
identity seems to be the classroom and particularly classroom discourse. 
 Several researchers have argued for the importance of a consideration of 
discourse as critical to a person’s identity (Baxter, 2004; Clarke, 2009; Gee 
& Gee, 2007). The relationship of identity and classroom discourse is seen 
as dialectical. This view of identity has implications for pedagogy and 
classroom discourse and vice versa. Moje and Luke (2009) posited that one 
way to portray identity is as social practices in which individuals construct 
their identity through the discourses in which they are engaged. Therefore 
understanding the construction of identity within an educational context  
also requires an understanding of the practices (interactional approach to 
discourse) and beliefs, knowledge, and ideas (critical educational approach to 
discourse) that people make use of in classroom discourse (cf. Esteban-Guitart 
& Moll, 2014). On the other hand, classroom discourse is constantly re-shaped 
by the identities of its participants. For example, code switching within 
classroom discourse was legitimized by EFL teachers’ non-native speaker 
identity (Raman & Yiğitoğlu, 2018). Forming teacher identity within  
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a classroom discourse seems to be a crucial social arena where professional 
and personal identity interplay. 
 Besides the classroom discourse and students within, staffroom interactions 
seem to be important for teacher identity construction. We demonstrated  
the importance of colleagues and even experts (scientists), partly in an 
international context. Connelly and Clandinin (1999) stated that who teachers 
are originates with a knowledge of the narrative history of school stories and 
of the central “stories to live by” for teachers and others in the school.  
We add that personal stories of teachers are as important as professional 
stories, and that narrative research seems to be an option for understanding 
their connection (cf. Schaefer & Clandinin, 2019). 
 Sometimes some identities are foregrounded while others are backgrounded, 
and this foregrounding and backgrounding can be complex. Teacher identities 
are both personal and professional and are shaped by the contexts in which 
teachers live and work (Schaefer & Clandinin, 2019). For example, at a social 
gathering outside work, a teacher might identify more with personal identity 
(e.g., gender); at an education conference, a teacher might identify more with 
professional development identity (novice teacher). But this foregrounding 
and backgrounding of identities is also influenced by how much the various 
identities interrelate. These different interrelations can be adopted at different 
times or with different emotional states and can have very different 
consequences for social interaction (Roccas & Brewer, 2002).
 As teacher identity is a crucial tool for teachers and thus a key to 
understanding and improving classroom practices, our literature review 
indicates an urgent need for understanding the construction of teacher identity 
within the broad context of their professional as well as personal lives and 
their mutual ongoing interaction. 
 To understand teacher identity, interactions and meanings in social 
networks in work and life need to be captured in a scope beyond the narrative 
research of teachers. Identities of principals, parents, and students contribute 
to a holistic understanding of identity within a school community.
 The findings of this literature review were crucial for our research project 
in the development of research methods (semi-structured interviews captured 
professional and personal identities) and in the data analysis, where the 
findings contributed toward the theoretical sensitivity of researchers. 

Acknowledgements

This study was funded by the Czech Science Foundation in the project Narrative 
identities of participants in education at private alternative schools (GA20-12828S).

STORIES OF TEACHERS’ IDENTITY



132

References

Ahn, S. Y. (2019). Decoding “Good Language Teacher”(GLT) identity of native-English 
speakers in South Korea. Journal of Language, Identity & Education, 18(5), 297–310. https://
doi.org/10.1080/15348458.2019.1635022

Akkerman, S. F., & Meijer, P. C. (2011). A dialogical approach to conceptualizing teacher 
identity. Teaching and Teacher Education, 27(2), 308–319. https://doi.org/10.1016/j.tate. 
2010.08.013

Alsup, J. (2006). Teacher identity discourses: Negotiating personal and professional spaces. Routledge.
Alsup, J. (2019). Millennial teacher identity discourses: Balancing self and other. Routledge.
Aneja, G. A. (2016). (Non) native speakered: Rethinking (non) nativeness and teacher identity 

in TESOL teacher education. Tesol Quarterly, 50(3), 572–596. https://doi.org/10.1002/
tesq.315

Anspal, T., Eisenschmidt, E., & Löfström, E. (2012). Finding myself as a teacher: Exploring 
the shaping of teacher identities through student teachers’ narratives. Teachers and Teaching, 
18(2), 197–216. https://doi.org/10.1080/13540602.2012.632268

Avalos-Rivera, A. D. (2019). The role of students in the professional identity negotiations of 
a Mexican EFL teacher. Journal of Language, Identity & Education, 19(5), 1–15. https://doi.or
g/10.1080/15348458.2019.1673754

Avraamidou, L. (2014). Studying science teacher identity: Current insights and future research 
directions. Studies in Science Education, 50(2), 145–179. https://doi.org/10.1080/03057267.2
014.937171

Barkhuizen, G. (2016). A short story approach to analyzing teacher (imagined) identities over 
time. Tesol Quarterly, 50(3), 655–683. https://doi.org/10.1002/tesq.311

Baxter, L. A. (2004). Relationships as dialogues. Personal Relationships, 11(1), 1–22. https://
doi.org/10.1111/j.1475-6811.2004.00068.x

Beijaard, D., Meijer, P. C., & Verloop, N. (2004). Reconsidering research on teachers’ 
professional identity. Teaching and Teacher Education, 20(2), 107–128. https://doi.org/10.1016/j.
tate.2003.07.001

Bechard, A. (2017). One teacher’s journey: Evolving teacher identity and practice and the 
changing sociopolitical context of education. In R. K. Gordon, T. Akutsu, J. C. McDermott, 
& J. W. Lalas. (Eds), Challenges associated with cross-cultural and at-risk student engagement (pp. 
236–259). IGI Global.

Bracho, C. A., & Hayes, C. (2020). Gay voices without intersectionality is White supremacy: 
Narratives of gay and lesbian teachers of color on teaching and learning. International Journal 
of Qualitative Studies in Education, 33(6), 583–592. https://doi.org/10.1080/09518398.2020.1
751897

Cardelle-Elawar, M., & de Acedo Lizarraga, M. L. S. (2010). Looking at teacher identity  
through self-regulation. Psicothema, 22(2), 293–298.

Clarke, M. (2009). The ethico–politics of teacher identity. Educational Philosophy and Theory, 
41(2), 185–200. https://doi.org/10.1111/j.1469-5812.2008.00420.x

Connelly, M., & Clandinin, J. (1999). Shaping a professional identity: Stories of educational practice. 
Teachers College Press. 

Conway, C., & Hibbard, S. (2018). Music teachers’ lives and the micropolitical landscape  
of schools. Research Studies in Music Education, 40(1), 89–10. https://doi.org/10.1177/ 
1321103X18765461

KATEŘINA LOJDOVÁ, KATEŘINA VLČKOVÁ, JAN NEHYBA



133

Craig, C. J. (2014). From stories of staying to stories of leaving: A US beginning teacher’s 
experience. Journal of Curriculum Studies, 46(1), 81–115. https://doi.org/10.1080/00220272.
2013.797504

de Finna, A. (2003). Identity in narrative. A study of immigrant discourse. John Benjamins.
de Villiers, A. (2016). The role of context in the efficacy of professional development in the 

Creative Arts. Muziki, 13(2), 67–79. https://doi.org/10.1080/18125980.2016.1267429
Dreon, O., & McDonald, S. (2012). Being in the hot spot: A phenomenological study of two 

beginning teachers’ experiences enacting inquiry science pedagogy. Teachers and Teaching, 
18(3), 297–313. https://doi.org/10.1080/13540602.2012.629837

Edwards, E., & Burns, A. (2016). Language teacher–researcher identity negotiation: An 
ecological perspective. Tesol Quarterly, 50(3), 735–745. https://doi.org/10.1002/tesq.313

Endo, H., Reece-Miller, P. C., & Santavicca, N. (2010). Surviving in the trenches: A narrative 
inquiry into queer teachers’ experiences and identity. Teaching and Teacher Education, 26(4), 
1023–1030. https://doi.org/10.1016/j.tate.2009.10.045

Esteban-Guitart, M., & Moll, L. C. (2014). Funds of identity: A new concept based on the 
funds of knowledge approach. Culture & Psycholog y, 20(1), 31–48. https://doi.org/10.1177/ 
1354067X13515934

Fadale, C., & Powell, P. (2017). Health, physical education content, and teacher knowledge/
identity. In V. Ross, E. Chan, & D. K. Keyes (Eds.), Crossroads of the Classroom. Emerald 
Publishing Limited.

Franklin, L. (2017). A narrative inquiry of others in special education: Tensions of subject 
matter knowledge in relation to teacher knowledge. In V. Ross, E. Chan, & D. K. Keyes 
(Eds.), Crossroads of the Classroom. Emerald Publishing Limited.

Gee, J., & Gee, J. P. (2007). Social linguistics and literacies: Ideolog y in discourses. Routledge.
Generett, G. G., & Olson, A. M. (2020). The stories we tell: How merit narratives undermine 

success for urban youth. Urban Education, 55(3), 394–423. https://doi.org/10.1177/ 
0042085918817342

Giamellaro, M., O’Connell, K., & Knapp, M. (2020). Teachers as participant-narrators in 
authentic data stories. International Journal of Science Education, 42(3), 406–425. https://doi.
org/10.1080/09500693.2020.1714093

Gilmore, B., & Kramer, M. W. (2019). We are who we say we are: Teachers’ shared identity 
in the workplace. Communication Education, 68(1), 1–19. https://doi.org/10.1080/03634523.
2018.1536271

Giovanelli, M. (2015). Becoming an English language teacher: Linguistic knowledge, anxieties 
and the shifting sense of identity. Language and Education, 29(5), 416–429. https://doi.org/
10.1080/09500782.2015.1031677

Golombek, P., & Klager, P. (2015). Play and imagination in developing language teacher 
ident ity-in-act ivity. Ilha do Desterro, 68(1), 17–32. https://doi.org/10.5007/2175-
8026.2015v68n1p17

Griffin, P. (1992). From hiding out to coming out: Empowering lesbian and gay educators. 
In K. M. Harbeck (Ed.), Coming out of the classroom closet: Gay and lesbian students, teachers and 
curricula (pp.167–196). Harrington Park.

Holler, C., & Klepper, M. (Eds.). (2013). Rethinking narrative identity: Persona and perspective. John 
Benjamins Publishing.

Huang, J., Wang, Y., & Teng, F. (2019). Understanding changes in teacher beliefs and identity 
formation: A case study of three novice teachers in Hong Kong. Teaching Education. Advance 
online publication. https://doi.org/10.1080/10476210.2019.1693535

STORIES OF TEACHERS’ IDENTITY



134

Ilieva, R. (2010). Non-native English–speaking teachers’ negotiations of program discourses 
in their construction of professional identities within a TESOL program. Canadian Modern 
Language Review, 66(3), 343–369. http://dx.doi.org/10.3138/cmlr.66.3.343

Jennings, K. (1994). One teacher in 10: Gay and lesbian educators tell their stories. Alyson Publications.
Johnson, A. M. (2020). Protest and intervention: A study of discourse, culture, and psycho- 

logy in Oaxaca, Mexico. Culture & Psycholog y, 27(1), 18–35. https://doi.org/10.1177/ 
1354067X19898674

Juzwik, M. M., & Ives, D. (2010). Small stories as resources for performing teacher identity: 
Identity-in-interaction in an urban language arts classroom. Narrative Inquiry, 20(1), 37–61. 
https://doi.org/10.1075/ni.20.1.03juz

Kauppinen, M., Kainulainen, J., Hökkä, P., & Vähäsantanen, K. (2020). Professional agency 
and its features in supporting teachers’ learning during an in-service education programme. 
European Journal of Teacher Education, 43(3), 1–21. https://doi.org/10.1080/02619768.2020.1
746264

Keith, N. (2010). Getting beyond anaemic love: From the pedagogy of cordial relations to  
a pedagogy for difference. Journal of Curriculum Studies, 42(4), 539–572. https://doi.
org/10.1080/00220270903296518

Kirk, J., & Wall, C. (2010). Resilience and loss in work identities: A narrative analysis of some 
retired teachers’ work-life histories. British Educational Research Journal, 36(4), 627–641. 
https://doi.org/10.1080/01411920903018216

Korthagen, F. A. (2001). Linking practice and theory: The pedagog y of realistic teacher education. 
Lawrence Erlbaum Associates Publishers.

Kraehe, A. M. (2015). Sounds of silence: Race and emergent counter-narratives of art teacher 
identity. Studies in Art Education, 56(3), 199–213.

Lander, R. (2018). Queer English language teacher identity: A narrative exploration in 
Colombia. Profile Issues in Teachers Professional Development, 20(1), 89–101. https://doi.
org/10.15446/profile.v20n1.63658

Landi, D. (2018). Toward a queer inclusive physical education. Physical Education and Sport 
Pedagog y, 23(1), 1–15. https://doi.org/10.1080/17408989.2017.1341478

Li, J., Yang, X., & Craig, C. J. (2019). A narrative inquiry into the fostering of a teacher-
principal’s best-loved self in an online teacher community in China. Journal of Education for 
Teaching, 45(3), 290–305. https://doi.org/10.1080/09589236.2019.1599508

Liu, Y., & Xu, Y. (2011). Inclusion or exclusion?: A narrative inquiry of a language teacher’s 
identity experience in the “new work” order of competing pedagogies. Teaching and Teacher 
Education, 27(3), 589–597. https://doi.org/10.1016/j.tate.2010.10.013

Liu, Y., & Xu, Y. (2013). The trajectory of learning in a teacher community of practice:  
A narrative inquiry of a language teacher’s identity in the workplace. Research Papers in 
Education, 28(2), 176–195. https://doi.org/10.1080/02671522.2011.610899

Livingston, J. N, Bell, K. V., Taylor, T., Brandon, D., Jones, M. K., Cooper, N. E., & Crumbie, 
M. A. (2020). Revisiting racial identity and self-esteem: the role of activism and engagement. 
Journal of Behavioral and Social Sciences, 7, 239–254.

Llewellyn, A., & Reynolds, K. (2021). Within and between heteronormativity and diversity: 
narratives of LGB teachers and coming and being out in schools. Sex Education, 21(1), 
13–26 https://doi.org/10.1080/14681811.2020.1749040

Loo, D. B. (2018). Examining english teacher professionalism through dialogic narrative 
inquiry: A case from Sabah, Malaysia. 3L: Language, Linguistics, Literature, 24(4), 171–184. 
http://dx.doi.org/10.17576/3L-2018-2404-13

KATEŘINA LOJDOVÁ, KATEŘINA VLČKOVÁ, JAN NEHYBA



135

Lutovac, S., & Kaasila, R. (2019). Methodological landscape in research on teacher identity 
in mathematics education: A review. ZDM, 51(3), 505–515. https://doi.org/10.1007/s11858-
018-1009-2

Moje, E. B., & Luke, A. (2009). Literacy and identity: Examining the metaphors in history 
and contemporary research. Reading Research Quarterly, 44(4), 415–437.

Murphy, A. N., Luna, M. J., & Bernstein, M. B. (2017). Science as experience, exploration, 
and experiments: Elementary teachers’ notions of ‘doing science’. International Journal of 
Science Education, 39(17), 2283–2303. https://doi.org/10.1080/09500693.2017.1374578

Msibi, T. (2019). Passing through professionalism: South African Black male teachers and 
same-sex desire. Sex Education, 19(4), 389–405. https://doi.org/10.1080/14681811.2019.16
12346

Naraian, S. (2016). Spatializing student learning to re-imagine the “place” of inclusion. Teachers 
College Record, 118(12), 1–46.

Neary, A. (2013). Lesbian and gay teachers’ experiences of ‘coming out’ in Irish schools. 
British Journal of Sociolog y of Education, 34(4), 583–602. https://doi.org/10.1080/01425692.2
012.722281

Nias, J. (1996). Thinking about feeling: The emotions in teaching. Cambridge Journal of Education, 
26(3), 293–306. https://doi.org/10.1080/0305764960260301

Novelli, M., & Ross, V. (2017). A glimpse into the future: Practice teaching in fifth-grade 
math. In In V. Ross, E. Chan, & D. K. Keyes (Eds.), Crossroads of the Classroom (pp. 59–75). 
Emerald Publishing Limited.

Ospina, N. S., & Medina, S. L. (2020). Living and teaching internationally: Teachers talk 
about personal experiences, benefits, and challenges. Journal of Research in International 
Education, 19(1), 38–53. https://doi.org/10.1177/1475240920915013

Park, J. J., & Schallert, D. L. (2018). Talking, reading, and writing like an educational 
psychologist: The role of discourse practices in graduate students’ professional identity 
development. Learning, Culture and Social Interaction, 22, 1–11. https://doi.org/10.1016/j.
lcsi.2018.06.001

Pennington, M. C., & Richards, J. C. (2016). Teacher identity in language teaching: Integrating 
personal, contextual, and professional factors. RELC Journal, 47(1), 5–23. https://doi.
org/10.1177/0033688216631219

Poole, A. (2020). Narrative inquiry and relational ethics: Negotiating the lived experiences 
of international school teachers in China. International Journal of Research & Method in Education, 
44(2)1–12. https://doi.org/10.1080/1743727X.2020.1755247

Prabjandee, D. (2019). Becoming English teachers in Thailand: Student teacher identity 
development during teaching practicum. Issues in Educational Research, 29(4), 1277–1294.

Prout, P. F., Lowe, G. M., Gray, C. C., & Jefferson, S. (2020). Examined lives: The transformative 
power of active interviewing in narrative approach. The Qualitative Report, 25(1), 14–27. 
https://doi.org/10.46743/2160-3715/2020.3769

Roccas, S., & Brewer, M. B. (2002). Social identity complexity. Personality and social psycholog y 
review, 6(2), 88–106. https://doi.org/10.1207/S15327957PSPR0602_01

Qian, L., & Huang, H. (2019). An empirical study on the relationship between chinese teachers’ 
attitudes toward identity and teacher autonomy. Chinese Journal of Applied Linguistics, 42(1), 
60–78. https://doi.org/10.1515/CJAL-2019-0004

Qin, K. (2019). Performing curriculum and constructing identity: Small stories as a framework 
for studying identity and learning in classroom discourse. International Multilingual Research 
Journal, 13(3), 181–195. https://doi.org/10.1080/19313152.2019.1623638

STORIES OF TEACHERS’ IDENTITY



136

Rahimi, A., & Bigdeli, A. R. (2014). Dynamicity and flexibility of EFL teachers’ role identities 
in language institutes. ABACJ. 34(2), 46–55 

Raman, Y., & Yiğitoğlu, N. (2018). Justifying code switching through the lens of teacher 
identities: Novice EFL teachers’ perceptions. Quality & Quantity, 52(5), 2079–2092. https://
doi.org/10.1007/s11135-017-0617-1

Ricoeur, P. (1991). Narrative identity. Philosophy Today, 35(1), 73–81. https://doi.org/10.5840/
philtoday199135136

Riessman, C. K. (1993). Narrative analysis. Sage.
Salvador, K., & Kelly-McHale, J. (2017). Music teacher educator perspectives on social justice. 

Journal of Research in Music Education, 65(1), 6–24. https://doi.org/10.1177/0022429417690340
Schaefer, L. (2013). Beginning teacher attrition: A question of identity making and identity 

shifting. Teachers and Teaching, 19(3), 260–274. https://doi.org/10.1080/13540602.2012.75
4159

Schaefer, L., & Clandinin, D. J. (2019). Sustaining teachers’ stories to live by: Implications 
for teacher education. Teachers and Teaching, 25(1), 54–68. https://doi.org/10.1080/135406
02.2018.1532407

Schatz-Oppenheimer, O., & Dvir, N. (2014). From ugly duckling to swan: Stories of novice 
teachers. Teaching and Teacher Education, 37, 140–149. https://doi.org/10.1016/j.tate.2013.10.011

Schutz, P. A., Hong, J., & Francis, D. C. (2018). Research on teacher identity: Mapping challenges 
and innovations. Springer.

Smith, J. M. (2011). Aspirations to and perceptions of secondary headship: Contrasting female 
teachers’ and headteachers’ perspectives. Educational Management Administration and Leadership, 
39(5), 516–535. https://doi.org/10.1177/1741143211408450

Smith, J. M. (2012). Reflections on using life history to investigate women teachers’ aspirations 
and career decisions. Qualitative Research, 12(4), 486–503. https://doi.org/10.1177/ 
1468794111433090

Smith, J. M. (2014). Gendered trends in student teachers’ professional aspirations. Educational 
Management Administration & Leadership, 43(6), 861–882. https://doi.org/10.1177/ 
1741143214543200

Smith, J. M. (2018). “I accept all students”: Tolerance discourse and LGBTQ ally work in  
US public schools. Equity & Excellence in Education, 51(3-4), 301–315. https://doi.org/ 
10.1080/10665684.2019.1582376

Søreide, G. E. (2007). The public face of teacher identity-narrative construction of teacher 
identity in public policy documents. Journal of Education Policy, 22(2), 129–146. https:// 
doi.org/10.1080/02680930601158893

Sultmann, W., & Brown, R. (2019). Mission and teacher identity: A case for relationships. 
Journal of Religious Education, 67(2), 153–163. https://doi.org/10.1007/s40839-019-00084-4

Trent, J. (2017). Discourse, agency and teacher attrition: Exploring stories to leave by amongst 
former early career English language teachers in Hong Kong. Research Papers in Education, 
32(1), 84–105. https://doi.org/10.1080/02671522.2016.1144215

Törrönen, J. (2014). Situational, cultural and societal identities: Analysing subject positions 
as classifications, participant roles, viewpoints and interactive positions. Journal for the Theory 
of Social Behaviour, 44(1), 80–98. https://doi.org/10.1111/jtsb.12029

Torres-Rocha, J. C. (2017). High school EFL teachers’ identity and their emotions towards 
language requirements. Profile Issues in Teachers Professional Development, 19(2), 41–55. http://
dx.doi.org/10.15446/profile.v19n2.60220

KATEŘINA LOJDOVÁ, KATEŘINA VLČKOVÁ, JAN NEHYBA



137

Turvey, A., Yandell, J., & Ali, L. (2012). English as a site of cultural negotiation and 
contestation. English Teaching: Practice and Critique, 11(3), 26–44.

Uitto, M., Jokikokko, K., & Estola, E. (2015a). Virtual special issue on teachers and emotions 
in Teaching and teacher education (TATE) in 1985–2014. Teaching and Teacher Education, 50, 
124–135. https://doi.org/10.1016/j.tate.2015.05.008

Uitto, M., Kaunisto, S. L., Syrjälä, L., & Estola, E. (2015b). Silenced truths: Relational and 
emotional dimensions of a beginning teacher’s identity as part of the micropolitical context 
of school. Scandinavian Journal of Educational Research, 59(2), 162–176. https://doi.org/10.10
80/00313831.2014.904414

Mora Vázquez, A., Trejo Guzmán, N. P., & Mora-Pablo, I. (2018). ‘I was lucky to be a bilingual 
kid, and that makes me who I am: ‘the role of transnationalism in identity issues. International 
Journal of Bilingual Education and Bilingualism. Advance online publication. https://doi.org/ 
10.1080/13670050.2018.1510893

Wagner, J. M., & Hu, A. (2020). Construction of difference and homogeneity: Teacher 
narratives about diversity in the Luxembourgish school system. European Journal of Applied 
Linguistics, 8(1), 23–48. https://doi.org/10.1515/eujal-2019-0047

Wee Teo, T. (2013). Examining the performative quality of a teacher’s curriculum reform 
making through a metaphorical lens. Education as Change, 17(1), 89–100. https://doi.org/ 
10.1080/16823206.2013.773928

Wolff, D., & de Costa, P. I. (2017). Expanding the language teacher identity landscape: An 
investigation of the emotions and strategies of a NNEST. The Modern Language Journal, 
101(S1), 76–90. https://doi.org/10.1111/modl.12370

Yip, S. Y., Saito, E., & Diamond, Z. M. (2019). Cross-cultural teaching and foreign teacher 
identity in Singapore. International Education Journal: Comparative Perspectives, 18(3), 116–128.

Zhu, G. (2020). “Educate your heart before your mind”: The counter-narratives of one African 
American female teacher’s asset-, equity-and justice-oriented pedagogy in one urban school. 
Urban Education. Advance online publication. https://doi.org/10.1177/0042085920902244

Corresponding authors
Kateřina Lojdová
Department of Education, Faculty of Education, Masaryk University, Czech Republic
E-mail: lojdova@ped.muni.cz

Kateřina Vlčková
Department of Education, Faculty of Education, Masaryk University, Czech Republic
E-mail: vlckova@ped.muni.cz

Jan Nehyba
Department of Education, Faculty of Education, Masaryk University, Czech Republic
E-mail: nehyba@ped.muni.cz

STORIES OF TEACHERS’ IDENTITY




