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Introducing Componential Analysis into
a Russian Language Course’

Wcnonb3oBaHMe KOMNOHEHTHOro aHa/iu3a Nnpu obyuyeHun
PYCCKOMY A3bIKY KaK MUHOCTPaHHOMY

Marina Vazanova

(Bratislava, Slovakia)

Abstract:

The ability to accurately express thoughts and feelings is formed by students most
successfully when they have developed an attention to the semantics of any textual
meaning of the word and its collocational patterns. This article shows how students
can master the techniques of a componential analysis of lexical units. Highlighting
not only core, peripheral, specific, species, connotative, potential and probability
components, but also modified and actual, uncharged (inactive) and significant,
induced and supported, or charged and muted, explicit and implicit, antonymous
and evaluative components extend the boundaries of using componential analysis. The
study and description of the content words indicate the possibility of componential
variation in the structure of words meanings.

Key words:

componential analysis; context; main and peripheral components; modification of the
meaning of the word; actualization of components used in the text
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The design of any professional course should be structured to ensure the formation
of appropriate professional skills. Two of the most difficult skills to learn for future
specialists in the field of Russian language studies are:

« a holistic scientific understanding of how to use the language system
« the ability to analyze its multi-level units and to accurately and appropriately use
units of language in speech

Thoughts and feelings are expressed through speech. When using a foreign
language, the creation of a collection of words may not accurately represent the
intended thoughts and feelings. To avoid this, close attention must be paid to the
semantic of every single word and its collocational probabilities. To learn how to
deliberately and precisely choose the words and prepare a coherent text we teach
students using the method of componential analysis of words in text. In the past
ten years, when training Russian language teachers, we have placed much greater
emphasis on this technique.

The goal of this paper is to illustrate how componential analysis could be introduced
into a typical Russian language course.

A considerable amount of work has been done on the componential structure of
the lexical meaning of words by researchers V. G. Gak, Yu. N. Karaulov, N. G. Komlev,
L. A. Sternin, A. A. Ufimtseva, etc. The method of componential analysis is based on
the premise that the meaning of each word consists of components. The meaning of
a word can be analysed through structured sets of semantic features or components.
The components show not only intersystem connections (component—lexical
meaning—antonyms, synonyms etc.), but also the connections between units of
different linguistic systems. Sometimes even a morpheme can change the grammatical
or lexical meaning of a word.

For example, in the word depesv-s (trees) the component ‘MuomecmeenHocmy’

(multiplicity) is contained in the morpheme -s.

Many morphemes have content that is transmitted in a specific component. For
example, the prefix do- has component ‘saBepiienHocts mevictsust’ (‘completed
action’) (0o-6excamv—to reach a destination, do-cudemv—to sit out), and the prefix

6e3- brings a semantic feature denial—component ‘e / e umerowuii’ ‘no/ not having’

(cf-: 6ezepanuunviii—limitless, 6e3zabommviii—carefree).

When we teach students new vocabulary, we must include knowledge about the
componential structure of the word. This will help them accurately select the right
words when creating or interpreting discourse.

For example, in order to identify the collocational possibilities of the word steep
(xkpyroii), we perform a syntagmatic analysis of the meaning of this word in the
phrase “steep rise” (Steep slope, steep turn, and immediately a steep rise, and at once
a steep turn, followed by a steep slope, etc. Vasily Aksyonov, Round-the-clock non-stop /
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Kpymoii yknon, kpymou eupasc, u cpazy KpyToH OOLBEM, U cpasy Kpymou supaxc, a 3a
HUM cpa3y Kpymotl YKo u mak dasee. Bacuimit AkceHoB. Kpyrible cyTKM HOH-CTOII).
To this end, we define the definitions of the words steep and rise (kpymoii u nodvem)
and, on the basis that there are of common lexical and grammatical components
in these words meanings, we prove their ability to combine to organize the phrase:
steep (“with a sharp, sudden change of direction” /“c pe3kum, 6He3anHviM U3MeHEHUEM
nanpasnenus”) rise ("a place in the path where the road rises upward”/ (“mecmo 6 nymu,
20e 0opoea nooHumaemcs keepxy”). The components direction’ (‘nanpasnenue’)— line of
motion, path of development”/ “nunus 0susxcerus, nymop pasgumus” and ‘path’—“place,
line in space...” / ‘nymv’—"mecmo, nunus 6 npocmparncmee...” create a semantic and
grammatical connection and coordination (as Carter Ronald says ‘keep company’
[CARTER 2012, 66] with each other, have high probability of being found near each
other) in the phrase steep rise / kpymoii noowvem.

In an analogous way we could find that there is a reasonable probability of using
“interesting” and “book” in the same sentence. The collocational probability is high.
They have common components. In contrast it would be highly unlikely that “tasty”
and “book” appear together!

Even if students are not aiming to become linguistic experts and simply wish to
learn the language then the methods of componential analysis should still be applied
when teaching them. Simplistically this means that words should only be introduced
in context. The context can best be explained by presenting multiple examples of
different texts which include the new word. Some examples should be presented with
the word with multiple new examples being introduced in subsequent lessons.

The context can predetermine which meaning (or realisation) of the word is
appropriate in any specific text. The text is able to modify the meaning of the word,
giving it a specific personal or individual meaning. This, in essence, implies that in
the text words concretize their meanings by virtue of their connection and correlation
with other words. They enter into meaningful relationships with other words around
them. The influence of context can be dramatic in how it changes the meaning of
a word.

The methodology for performing componential analysis of the meaning of a word is
based on a phased analysis of the semantic structure of the meaning of the word and
its context partners. To begin with, we specify the meaning of the word in a dictionary.
Then we analyze its textual environment. Examples include; the company the word has,
how single words operate in a lexical environment with other words, their relations
with other words in accordance with the author’s intention (in accordance with the
particular meaning suggested by the context).

Based on the set of linguistic data about connections and relations of words in the
text, as well as on represented characteristic of the structure of lexical meaning, we
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try to show how the method of componential analysis works on literary texts. In
particular, we consider the case of modification of the meaning of the word blind
(cmenour) through the actualization of components used in the text.

The following example is taken from “White Nights” (Fedor Dostoevsky)

1. [la K10 >ke BBI Takoit, 00BsicuuTecs! IlocToiiTe, 1 OTaABIBAIOCE: ¥ BaC, BEPHO,
ecTb 6aly1ka, Kak u y MeHsa. OHa ciernas i BOT yyKe LIeJyI0 )KM3Hb MeHs HUKya
He IIyCKAaeT, TaK UTO S IOUTY pasdyumiach COBCEM rOBOPUTh. A KOTJa s Halllajamia
TOMY Hasajl Tofia [Ba, TaK OHa BUJT, UTO MEHsS He YAeprKIUILb, B3sUla IpuU3Baja
MeHs, Aa ¥ IpUIInninia OyJIaBKoJl Moe IulaThe K CBOEMY — M TaK MBI C TeX II0p
VI CULAVIM IT0 LIeJIBIM JHSIM; OHA UyJIOK BsDKET, XOTh ¥ CJIelas; a s IojJIe Hee CUAM,
LIl MM KHIDKKY BCJIYX el YMTall — TaKoll CTPaHHBIIL 00bIUAlL, UTO BOT y>Ke IBa
roga npumnmierHad... (O. JocroeBcknii. Benbre Houn).

“Who are you then? Explain yourself! Stay, I guess: most likely, like me you have
a grandmother. She is blind and will never let me go anywhere, so that I have almost
forgotten how to talk; and when I played some pranks two years ago, and she saw there
was no holding me in, she called me up and pinned my dress to hers, and ever since we
sit like that for days together; she knits a stocking, though she’s blind, and I sit beside her,
sew or read aloud to her—it’s such a queer habit, here for two years I've been pinned to
her”

These fragments of texts using the word cienoi (blind) reveal more information than
a literal dictionary meaning. In addition there are potential components ‘helplessness,
selfishness, fear of loneliness’ that weaken the significance of the main component
‘unseeing’ (‘HeBuMaALMIT ).

When a student starts learning russian it is too early to introduce these linguistic
concepts. Initially the ‘groundwork’ is laid by introducing vocabulary “in context” as
described above.

Towards the end of A1 level the importance of morphemes can be explained (for
example see depesv-s (trees) above).

At A2 level a few selected examples can be introduced—but without huge detail.
The example of cienoit (blind) above would be typical.

However by level B2 a significant portion of the course should be dedicated to
examining texts in detail. These texts can be selected to highlight the importance of
componential analysis in understanding the true meaning of words in context.

To illustrate this I have selected six additional texts with the word cnemoiz (blind).
The text would be discussed in class and a typical analysis is outlined below:

2. [To ympam, eciiu cotHye NPueiauanro Mets, s e30Us 3a 20p00 KYnamucs. Y KOHeuHo
0CMAaHOBKU MPAMEasi, Ha 3eJIeHOT CKambe, NPOEOOHUKU — KOpeHacmble, 6 02POMHBLX
Mynvix canoeax — omovixXaau, 6KYCHO NOKYPUSAs, U NOMUPATU U3PeOKa Msiiceble,
nponaxHysuiue MemasioM pyKu, eisi0s, KAk psooM, 600Ib CAMbIX PeNbC, Uelo6eK
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6 MOKpPOM apmyke nonueaem yeemyujuti WUNOBHUK, KaK 600a cepeOpsHbiM eUOKUM
6eepom Xrmeujem u3 becmsujeil KUUWKU, MO JIeMas Ha COIHYe, Mo HAKIIOHAACH NIAGHO
Ha0 mpenew;yuumu Kycmamu. S npoxooun MuMo HUX, 3axag nod MbluKoT c6epHymoe
nosomeruye, ObiICMPHIM UAZOM HANPABTIATICA K ONYUIKe JIeca; mam 4acmole U mMoHKuUe
CMBOITbL COCEH, ULePOX06aMO-0ypble BHU3Y, METECH020 Ygema nosvLuie, ObLIU UCheupeHbl
MeIKUMU MeHSIMU, U HA YAXJIOol mpase nood HUMU 6AJISLTUCH, KAK Obl OONOJIHAS OpYye
Opyea, IOCKYMKU COTHYA U JIOCKYMKU 2a3em. Bue3anHo He6o 6ecenio paz08ueano cmeoibl;
N0 cepbiM B0TTHAM NecKa 5 CNYCKAIICS K 03epy, 20e 6CKPUKUBATTU 0a NOEH UBATTUCH 20T10CA
KYNAsWUxXcsi U MeIbKaIu Ha C6emIIotl 2iadu memHble NONJIaeku 2006. Ha nomoeom ckame
HAB3HUUb U HUUKOM JIEX AJIU eTIa 6ceX OMMEHKO6 COTHeUHOU MACTU — UHbLe ewje Oestble
C P0306aMbIM KPANOM HA JIONAMKAX, UHbLe He HapKue, KaK Med UTU ysem KPenkozo
Koge co cnuekamu. A oceoboxdancs om pybawKu, U cpasy co CIemor0 HeHHOCMbI
Haganusanocy Ha MeHs connye (B. Haboxkos. [Ipaxa).

3. OoHako, kak padocmv u cuacmue O0eam ueogeKa NPeKPacHvim! Kkaxk Kunum
cepoye nrobosvio! Kascemces, xouewv usnumo 6ce ceoe cepoye 6 0pyzoe cepoye, Xoueulb,
umoob 6ce OvLIIO 6eceto, 6ce cMestnocy. M kak 3apasumenvha sma padocmv! Buepa 6 ee
crmo6ax ObLIO CMOTbKO Heeu, CMOJIbKo 006pomul Ko MHe 6 cepoye... Kak ona yxaxueana 3a
MHO1, KaK JIACKATIach KO MHe, Kak 0000psiiia u Hexcuna moe cepoye! O, ckobko kokememea
om cuacmus! A s... I npunumarn éce 3a uucmyo Monemy; s 0yMai, umo oHa...

Ho, 60xce moti, kak xe Moz s 3mo 0ymMambv? KaK xe Moz s Obimb mak ciell, K020a
Ve 6ce 835mMo OpyeuM, 6ce He Moe; K020a, HAKOHeY, 0axce Ima camasi HEXHOCMb ee, ee
3aboma, ee 110606b... 0a, JTH6068b KO MHe, — GbLIA He UMmo uHoe, Kak padocmp 0 CKOPOM
C6UOAHUU ¢ OpYeUM, JHelanue HA6sI3amb U MHe ceoe cuacmue?. Koeda on He npuwer,
K020a Mbl NPOHOATU HANPACHO, OHA e HAXMYPUTIACh, OHA KHe 3apobera U Cmpycua.
Bce dsusrcenust ee, 6ce cliosa ee yice Canu He mak jiezku, uzpugul u eecenvl. M, cmpantoe
0erro, — oHa Y08ousa Ko MHe c60e 6HUMAHUe, Kak 6y0mo UHCMUHKMUGHO Heas Ha
MeHS U3ITUMb mo, uezo cama xeuana cebe, 3a umo cama 60sacy; eciu 6 OHO He cObLTOCh
(®. DocroeBcknuii. Benbie HOum).

But how fine joy and happiness makes any one! How brimming over with love the
heart is! One seems longing to pour out one’s whole heart; one wants everything to be
gay, everything to be laughing. And how infectious that joy is! There was such a softness
in her words, such a kindly feeling in her heart towards me yesterday... How solicitous
and friendly she was; how tenderly she tried to give me courage! Oh, the coquetry of
happiness! While .. I took it all for the genuine thing, I thought that she...

But, my God, how could I have thought it? How could I have been so blind, when
everything had been taken by another already, when nothing was mine; when, in fact, her
very tenderness to me, her anxiety, her love... yes, love for me, was nothing else but joy at
the thought of seeing another man so soon, desire to include me, too, in her happiness?.
(Fedor Dostoevsky. White Nights)
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4. Yezo 6v1 6oumecw? 3auem vl 6pocunu Mo pyKy? — ckasana oHa, no0agas MHe ee
onsmv. — Hy, umo xe? mvr gcmpemum ezo émecme. S xouy, umob oH 6udes, Kak Mol
JI6UM Opye opyea.

— Kax mut mio6um 0pye opyea! — 3axpuuarn s.

“O Hacmenvka, Hacmenvka! — nodymar s, — Kaxk 3Mmum clio60M Mbl MHO20 cKa3asa!
Om amakoii mobeu, Hacmenvka, 6 uHoi uac xomodeem Ha cepoye U CMaHOBUMCS
msceno Ha Oywe. Téost pyKa xomo0Has, Most 2opsuasi Kak 02oub. Kaxas cmemas moi,
Hacmenvkal.. O! kax HecHocen cuacmusblil uenogex 6 unyto munymy! Ho s e Moz Ha
me6s paccepoumvcs!.” (. M. [locroeBckuit. Benpie Houn).

“What are you afraid of? Why did you let go of my hand?” she said, giving it to me
again. “Come, what is it? We will meet him together; I want him to see how fond we are
of each other”

“How fond we are of each other!” I cried. (“Oh, Nastenka, Nastenka,” I thought, “how
much you have told me in that saying! Such fondness at certain moments makes the
heart cold and the soul heavy. Your hand is cold, mine burns like fire. How blind you are,
Nastenka!.. Oh, how unbearable a happy person is sometimes! But I could not be angry
with you!” (Fedor Dostoevsky. White Nights)

5.
JIOBPBIN COBET

Lasatime numv u eecenumaucs,
Laesaiime xcusnuio uepameo,
ITycmv wepHB cHemas cyemumecs,
He nHam 6e3ymHuoil noopaxameo.
Iycmv Hawa eempernas mradocmy
ITomonem 6 Heze u suHe,

ITycmv usmenstoujas padocmo
Ham ynvibnemces xomv 60 cHe.
Kozoa xce wHocmb mezkum 0Obimom
Ymuum eecenvs wHbix OHell,
Toz0a y cmapocmu ombimem

Bce, umo omvimemcs y Heii.

(A. C.Ilyukun)

6. Ympo 06adyamv 0eeimozo ceHmsabpsi COPOK nepeozo 200a Ha4uHanoch 6 Mockee
YyHvio, Hexomst. Houvto cvinam HYOHbLT, cupomcekuti 0oiOuuex, paccéem HUKAK He
MOz npobumbcs ck603b HusKue, pazbyxuiue o6aKa, pa3ocHamMv GIANHBLY CYMPAK.
3awmopenHvie OKHA He NPonycKamu ceem, Ka3amaucb crembIMH. Imyxo cmyuanu
canoeu nampymnei, ¢ no0ve30ax CymyIUTUCh Pueypvl HUTLYOE — OeHKYPHBIX NO

10
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IIBO, c 6ynveapos u HabepeicHbix MAHYTUCH K YeDIOMOMY Heby mpocbl aspocmamos
3azpaxcdenuss (V. CrapumHOB. 3aIUCKI TUBEPCAHTA).

7.
AMYP U THUMEHEN

Cezo0Hs, 006pvie MYyHCbs,
Iosecenio 6ac HOBOTL CKA3KOTI.
3Hasanu v 8vl, MOU OPy3bs,
Crxemoro mManxbuuka ¢ no8si3Kotl?
Cmemoro?. Bom? I[Momunyii, ®eb!
AMyp coscem, Opy3vsi, He CITEIL:
Ho wanyny npuwna s oxoma,
Ymo6, m10am Ha cMmex U HA3JI0,
Ez0 6e3ymue sero.

Beszymue 6edem Ipoma:

Ho 60pye, He 3Hal nouemy,

OHO HacKkyuuo emy.

Bassines 3a Hogyto 3ameto:
Ioss3ky ¢ Munbix cHag ouetl,
Hoem npoxasnux k ['umeHero...

A umo maxkoe I'umeneti?

OH cviv Bynkana momuanugoli,
XonmooHbLil, OpsaxmvLil u TeHUGDLI,
Bopuum u opemnem yemviil gex,
A gnpouem, dobpuLii uemogex

[a Hpas umeem oH peGHUEBDLI.
Om pesHocmu neuanvHuli 602
CnokotiHo nodpemamp He MOg;
Bce mpycun manenvkoeo 6pama,
3a Hum nodcmampueanr mailkom
U kapaynun cynocmama

C ceoum 0okyuHvIM PoHapem.
Bom manvuuk Mot kK Hemy nodxooum
U peuv xosapryw 3asooum:
«Paszeecenucs, I'umeneti!

Hy, nomupumcs, 6y0v ymHeti!
3a6y0v, mosapuuy Mol to6e3HbLl,
Pasoop cmewnoil u 6ecnonesHoiii!
Ha monvko Hascezda, cmompu!

11
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Bosvmu s no6a3ky 6 namamos, MUbli,
A MHe gonapv ceotl nodapul»

H umo xc? Iosepurn 60 yHvLIbLI.
Amyp om padocmu npvieHyT,

H na era3za co 6ceii oH cubl
O6Ho6y 6pamy 3amsHYIL.
T'umena cxyunvie 0030pbi

C mex nop npecekiucy o HOUaM;
Ezo0 3asucmmuevie 630pvi

Tenepv He cmMPaWHbL KDACOMAM;
CnokoeH oH, HO 6pam KoGapHbiil,
IIyms Hao wecmvio U HAO HUM,
Boiiny sedem, nebnazodapHbvil,

C c60UM COOZHUKOM CITEIIBIM.
Juwv con Ha cMepmHbIX HaTemaem,
AMYD 6 MOTHAHUU HOUHOM
DoHapwv m10606HUKY 6pyUaem

U cam cuacmnueya nposoxaem
K ycuyswemy cynpyey 6 0om;
Cam om becneunoeo I'umena

O oxpausiem maiiny 0gepb...
Hotimu mens, moti Opye Enena,

H myopoii nosecmu nogepy!

(A. C.IlywmxkusH)

In the second text the word cienoit (blind) could be interpreted through the
main component reckless acting or done without reasonable cause’ (‘6e3paccyonutii,
deticmeyouyuil utu cosepuiatouuiicss 6es pasymmnozo ochosanus’) [0ZEGOV, SVEDOVA
2006]. In fact the potential component ‘indiscriminately’ (‘6e3 pasz6opa’) becomes
important. This component is essential for its semantic compatibility with its
context partners—in this case the words tenderness, freed (nexcrnocmv, 0c6060x-
oacs).

As a result the word blind becomes synonymous with the words all-embracing,
warm. Here we can say that the word is losing its “separateness” (oTmenbHOCTB)
[STEPANOVA 1998] and autonomy, and enters into communications and relations
with other units of the text, which significantly alter its quality.

Comparative analysis of the third and fourth textual fragments shows that, using
structurally identical sentences, the word blind has its own (different in each case)
set of modifications of meaning: if in the first case, the component ‘wunseeing’

12
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(‘Hesuoswuir’) of textual meaning “does not see that happening behind him, taken at face
value”) is not relevant (actual are peripheral component jealousy’, ‘suspicious’, ‘despair’,
but it is present, then the blind in the second text is “seeing”, but “sees what he wants
to see, what he is thinking about”. Entered in “antonym context” (“anToHMMMIUeCKMIT
korTekct”) [CERNJAK 1997], the word blind from the second text actualizes in its
meaning the opposite probability components ‘what wants to see’—‘what is in reality’
and potential components ‘sorry’— ‘irritation’. Highlighted in the text components,
are aimed at solving certain communication problems, that in turn, requires that the
partners have common components: grows cold heart, cold hand, sick at heart, and
a sort of love unbearable, angry (xomodeem Ha cepoye, X0M00HAs PYKA, MANCETO HA Oyuie
u smaxkas 110006b, HecHoceH, paccepoumucs). Therefore, in the first case, the word
blind will match the textual synonym naive, trusting, and in the second, being in the
non-acquaintance.

As we can see, the word blind has a relatively broad combinability, and its meanings
are not limited by phraseology and by syntactic connectedness. However, this word
can be rather uninformative without the nearest contextual partners. This we see,
in particular, in the fifth text. Here we explain the close semantic coherence of
combination blind mob (cnenas uepnuv) by phraseological-bound meaning of its lexical
items. Therefore, identifying their meaning was made possible mainly thanks to
a textual ratio of this combination with the antonym life (life—blind mob (death)). At
the same time we should not underestimate the role of the textual semantic features
bustling (cyemumcs), crazy (6e3ymuas), old age—youthfulness (cmapocmv—mnaadocmo),
take away (omwvimem), which not only actualize word meaning “blind—indiscriminate”,
but also highlight the evaluative components of its meaning.

The sixth text, relating to the publicistic style, could serve as another indicator of the
extension of collocational ranges of the word blind. The peculiarity of the use of words
in the text is due to the so-called “violation of conceptual compatibility of word forms”
(“mapyuennemM noHaTuitHONM coueraemoctu ciioBodopm”) [VALGINA 2003]. In fact,
if the free compound words blind curtains (cenvie wumopuwt) is considered incorrect,
although the components of their dictionary meanings overlap, are combined in the
component not seen’, then in the sixth text such combination is justified, to some extent
predictable, and even markedly: as the next “contextual partners” to the analyzed word
blind are the words sadly, reluctantly, tedious, orphan, dusk, curtained, hollowly, stooped,
dragged, sullen (yHvino, Hexoms, HYOHbIL, cCUPOMCKUL, CYMPAK, 3aULMOPEHHDbLE, 2ITYXO,
CYmYIuUTuch, MAHYIUC, YeploMoMy), containing connotative meanings. Semantic
features ‘closed’, ‘indifferent’, ‘closed to others’ are the central organizing element of
these words. It is these charged components require a presence of the word blind as
their “contextual partner”. Thus, thanks to its collocational properties this word with
a high probability predicts the appearance not only it’s direct, “closest” contextual

13
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partner, but also through it other members of the utterance [NORMAN 1994]. In
short, we can explain and predict the choice of a lexical unit through the component
composition of a single word.

A striking example of the manifestation of the duality of the word in the literary
work is the seventh text. Here the world blind has the same meaning as in the
dictionary, but at the same time it gets additional meaning as a result of being
associated with particular cultural contexts and full content of the literary work
[SOLGANIK 2002, 196]. Indeed, at first glance, the same word as in everyday
speech, the word blind in the art text has a wider semantic capacity. This can be
explained partly by the peculiarities of the semantic structure of the textual meaning
of a word. Semantic structure of the word blind, along with the main component of
‘not seeing’, contains a significant (for this text) component ‘calm’: here blind is not
only a “blindfolded”, but also “having no opportunities”, and most importantly, “the
desire to poach in other people’s business”, “non-interfering”.

The author’s intention can be revealed this way. The text is constructed using the
word meaning probabilities (that is, by embedded components (HaBemeHnem cem), by
L. A. Sternin terminology [STERNIN 1985]): Cupid as he is blind (blindfolded), “occupied
only by his business and not interfere in other people’s business,” and Hymen—with
a lantern—"sees all that prevents him to live peacefully”, and that's why he is jealous,
envious, sad and restless. But as soon as they tied a blindfold over Hymen eyes, he ceased

to interfere in the affairs of others. Therefore, here the core of meaning of ‘not seeing’

is the “unnecessary element” (Heny»xuas geranp) [KUBRJAKOVA 1981], which can
be eliminated easily as a matter of course, and the probability components, included
by the author in the text to create an art image, come to the fore.

Teaching Russian in this way firstly introduces the student to a wide variety of texts.
However the intention is to highlight the importance of context and being able to
identify when a words meaning is significantly altered as this is a common occurrence
in russian texts. Although I have endeavoured to explain the analysis in English in
this paper, in practise it is far better to explain difficult concepts of a language in
that language. Of course students require a certain level to be able to comprehend
and this is why this sort of detailed analysis is only introduced at B2 level. In Russia,
language qualifications (Russian as a foreign language) are standardised through the
examinations of the Russian State education department. At each level comprehension
of a text is expected. To score well at B2 level requires understanding of componential
analysis.

Further, the most effective way to teach these concepts is through group discussion
and group analysis. The explanation should not be in the form of a lecture from the
teacher. Consequently an environment is created where the students converse, discuss
and argue in Russian.
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Newspapers are also a useful source for texts. Newspaper articles reflect the current
state of the Russian language. Further, by using current affairs, students are typically
more ‘engaged’ and, being keen to express their opinions accurately, unconsciously
put more effort into their selection of words. The teacher has the opportunity to
summarise the point that has been made (as she heard it). In the event that the student
meant something different then they can correct and learn why their choice of words
was not completely accurate.

For example I once gave students a task to review a newspaper article “A citizen of
Cheboksary proposes legalisation of marijuana”. The question posed was to consider if
the article suggests advantages of using certain drugs. Are certain drugs less dangerous
and therefore OK to use. After studying the article, in particular, the fragment .. There
is a myth that marijuana is dangerous for society. In fact, it is quite the contrary. By
the toxicity the hemp is much safer than tobacco and alcohol..., the students were
unanimous in the opinion that the article champions the use not only of hemp, but
also of tobacco and alcohol. In order to substantiate their point of view, they conducted
a componential analysis of the keyword safe.

Lexicographic description of the word safe (1. Not threatening with danger //
Not harming, harmless (Dictionary of T.F. Efremova), Not threatening with danger,
protecting from danger (Dictionary of S.I. Ozhegov), Not causing harm, harmless
(Dictionary of synonyms under the editorship of Z. E. Aleksandrova) / (6e3onachuuii:
1. He eposaujuti onacnocmvio // He npuuunsatowuii épeda; 6esspeonviii. [JEFREMOVA
2000]; He yepoxcaroujuii onacHocmbio, 3auuaroujuii om onacHocmu [OZEGOV, SVEDO-
VA 2006, 41]; Heonachuiil, 6e3gpednbiii [ALEKSANDROVA 2001, 26] has already showed
the presence the active component “not causing harm” in it. Based on the content of
the dictionary definitions of this word, the reader can assume that “alcohol and hemp
are safe”. But, used in the comparative form, the adjective safer (6esonacree) contains
in its meaning, besides the component ‘no’ (‘ne’) the component ‘more’ (‘6oree’), and
the adverb significantly/snauumenvro adds to the structure of the meaning of the word
safer the additional component ‘more’ (‘6oree’). Therefore, readers can interpret the
content of the text fragment as follows: the use of alcohol, tobacco and hemp does not
cause harm to human health. Even if we assume that drinking alcohol can “threaten
danger”, hemp, in the author’s opinion, does less harm. Thus, the author indicates
a greater degree of safety of hemp compared with tobacco and alcohol.

For this fragment of the text, the noun myth and adjective dangerous are relevant.
Here the word myth is used in figurative meaning as “untrue story, fiction”, therefore,
the danger of marijuana for society is untrue information, fiction. And the context
partners lead and maintain the component ‘eliability of information’ in the meaning
of the word safeness. The meaning of the sentence “Actually quite the opposite” also
supports this component in the meaning of the word safety.
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Naturally, the examples above are not exhaustive. Nevertheless, the examples
demonstrate that there is a close, interrelationship between components of meaning
and the well-organized coherent text.

“Relations between words are as important as what is in the word” [CARTER 2012,
113].

The concept is difficult and care should be taken not to discourage the student
with too much technical theory initially. I draw an analogy with how my partner
introduced his thirteen year old daughter to art. During her visit to London (when
her interests included the London Eye, Houses of Parliament and Madame Tussauds)
he negotiated one hour in the National Gallery. He selected four paintings, which
he showed and talked about for a maximum of 10 minutes each. He had caught her
interest and, the following year visiting Amsterdam, she requested a full morning in
the Van Gogh Museum.

Our teaching experience shows that componential analysis is similar. Introduce
a few ‘straight-forward’, interesting examples. Leave the subject. Then add more
detail only as the students mature.

The effort is worthwhile. Giving the students the skills to perform a scientifically
based analysis of the meaning of the word leads them to intuitively better select their
words, to enrich their speech and helps elevate their dialogue to that of an educated
and well spoken Russian.
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